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Abstract
The emerging work context of the fourth industrial revolution (4IR) has increased the industry’s calls for future-capable 

graduates who can demonstrate digital literacy and innovation knowledge, and other behavioural competencies for employability. 
Gaps between work integrated learning (WIL) and 4IR competencies in driving graduates’ transition to the employment of the future 
exist in the literature. With a structural equation modelling (SEM) approach, this study examines the nexus between WIL, graduate 
employability, and future job. It further examines whether 4IR skillsets can boost (mediate) the effectiveness of WIL in enhancing 
graduate employability. With a correlational non-experimental research design, 375 engineering students from two universities in 
Nigeria were sampled. A composite-based SEM, comprising measurement and structural assessment model, was used to test the 
hypothesized model, implemented in SmartPLS software version 3.3.3. The instrument’s validity and reliability were established 
through hetero trait – Mono trait ratio and average variance extracted. The structural model analysis rejected three hypotheses, 
testing direct relationships between WIL, graduate employability, and future job. Findings showed that WIL had a positive and 
significant relationship with graduate employability, 4IR skillset, and future job. It was established, that the 4IR skillset plays a con-
siderable role and positively mediates the relationship between WIL and graduate employability. The study offers important insights 
on WIL as a strategy for developing graduate employability to prepare students for employment in the digital era.
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1. Introduction
The emergence of the fourth industrial revolution (4IR) amidst unemployment challenges 

and grim, facing graduates in securing a life-long career, is one of the major academic discourses 
in recent times. Before the 4IR, higher education providers with government institutions have iden-
tified gaps in the educational system and found lack of or inadequate skills as the bane of graduate 
unemployment globally [1, 2]. The fourth industrial revolution paradigm has altered learning and 
production systems due to the import of digitalization into industrial activities [3]. According to the 
World Economic Forum (WEF) report and other related studies, 4IR, digitalization, and automation 
will significantly impact individuals’ immediate and future careers [4, 5]. Hirschi [6] emphasized 
that this development will change the basis of employment and ways of doing business; thus, new 
competencies and skills will be required for jobs in the digital era. Given the above, studies have 
suggested that the current higher institution of learning curriculum must include the acquisition 
of essential 4IR skillsets, such as artificial intelligence and basic programming knowledge [3, 5].

Besides the exigency of graduate unemployment, employers have repeatedly shown concern 
about the acute shortage of employability skills among early entry-level job applicants, including 
graduates of higher institutions of learning [7]. According to the literature, there are discrepancies 
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in the expectation of employability skills between higher education graduates and industry due to 
the emergence of the fourth industrial revolution [8, 9]. Therefore, the 4IR and its technological 
know-how could further exacerbate the incidence of low employability skills among graduates. 
Mainstreaming the acquisition of fourth industrial revolution skillsets into higher education curric-
ulum would be beneficial to graduates in seeking future employment. Documented evidence from 
the literature shows that higher education graduates have difficulties, securing employment in the 
digital era, as available jobs in the 21st-century require candidates with fourth industrial revolution 
competencies [3, 10, 11]. Studies also revealed that digital literacy and other essential soft skills 
enhance employability and work readiness, enable graduates to compete in the labor market, and 
promote a successful life-long career [1, 2].

Consequently, higher education graduates might be unable to contribute to the industry 4.0 
economy and the society productively unless equipped with digital literacy and 4IR skillsets. The 
fourth industrial revolution skills are quite challenging for students to acquire, given the current 
curriculum in operation; this is understandable since not every student is in the university to study 
technology-related courses. According to Rahmat, Adnan, and Mohtar [12], higher education stu-
dents’ failure to acquire the fourth industrial revolution skillsets may lower graduates’ career readi-
ness and employability in the digital era. Therefore, a higher education student who lacks digital lit-
eracy skills may be considered not work-ready for a future career, thus finding it difficult to access 
the job market to secure future jobs. As identified by Suarta et al. [13], one of the main barriers to 
higher education students, entering the current labour market, characterized by digitalization and 
automation, is the gap between the graduate job skills and the skill, needed by the employers. The 
complexity of the 21st-century workplace, featuring augmented industry, raises concerns about the 
availability of future-capable graduates, equipped with competencies of industry 4.0. The current 
and future development of 4IR will impact the employment opportunities of graduates. The use 
and usability of the technologies of 4IR, which are capable of transforming the workplace [14], will 
have implications for today’s students and future graduates, especially in terms of employability.

Studies have suggested that curriculum reversal is eminent in higher education due to gaps, 
identified between higher education graduates’ capabilities and employers’ expectations [15]. High 
academic performance in subjects and degrees is no longer sufficient as graduates need to equip 
themselves with occupational-specific skills to meet the need of the current labour market. Work-
ers, including students, transitioning from higher education, need to be agile and equipped with 
employability skills critical for an effective transition to a 21st-century workplace. Competencies, 
such as critical thinking and analytical skills, creativity, teamwork, and digital literacy, have been 
acknowledged as essential to graduate employability and future career [12, 16].

Over the last decades, several initiatives to improve higher education students’ work read-
iness and employability have emerged. Prominent among the initiatives is the work integrated 
learning (WIL) programme. Higher education providers partner with industry and communities 
to provide authentic and practical learning to the students [17, 18]. Work integrated learning is a 
general term to denote students’ engagement in work-based learning, internship, clinical expe-
rience, practicum (teaching practice), and project-based learning [17]. WIL is designed to equip 
students with practical and technical expertise that may be difficult to acquire during classroom 
learning. The purpose is to compliment skill shortfalls and improve student capability in line with 
the expectation of employers in an actual work situation. The adoption of work integrated learning 
to enhance graduate employability has become imminent due to its benefits to students, primarily 
in terms of critical skill acquisition [3, 10]. Work integrated learning is a collaborative partnership 
between industry and higher education institutions, an outcome-based learning activity to improve 
students’ capacity to be work-ready [11, 17]. According to Kay et al. [3]; Jackson [17]; Okeke-Uzo-
dike and Anwana [19], WIL is a student-centered approach, in which learning shifts from con-
tent-based to life-long-based. The purpose is to align learning to what students ought to know and 
demonstrate to cope beyond the educational environment.

Work-integrated learning is beneficial to developing graduates’ employability. The 21st-cen-
tury workplace, in which the fourth industrial revolution technologies are creating skill gaps, may 
reduce the efficacy of WIL as a tool for developing graduate employability. Although WIL can be 
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valuable in developing essential skills for graduates, the current reality suggests that without digital 
literacy and 4IR skillsets, competencies, acquired through work-integrated learning, may not be 
sufficient to guarantee future jobs for graduates. Against this backdrop, the current study addresses 
the following questions: i) To what extent is work integrated learning preparing graduates’ acquisi-
tion of employability skills? ii) Does work integrated learning enhance students’ preparedness for 
future jobs? iii) To what extent do fourth industrial revolution skillsets influence the relationship 
between work integrated learning and graduates’ employability?. Therefore, to this extent, this 
study provides insight into whether work integrated learning can be used to prepare and acquire 
employability skills and further enhance graduates’ capabilities to secure future jobs. The study 
also examines whether the availability of 4IR skillsets and other essential competencies, gained 
through the WIL programme, can boost graduate employability.

The current socio-economic transformation, orchestrated by the fourth industrial revolu-
tion, has increased how higher education providers respond to preparing graduates, who are expect-
ed to navigate the complex and challenging employment context [6, 11, 17]. The task of training 
graduates in the diverse and technological-driven labour market has translated into a broad insti-
tutional approach to graduate employability [16, 20]. Many studies have described the features of 
graduate employability to include the development of generic and professional skills and capabilities 
for work readiness, career self-management, and network learning [1, 14]. The fourth industrial rev-
olution (4IR) transforms all facets of human endeavour, bringing unprecedented transformation into 
society’s socio-economic and political fabric [21]. The revolution is characterized by technological 
innovation and advanced robotics [22]. The 4IR and its technologies have equally impacted employ-
ment; the skills and competencies, demanded of jobs, are distinct from previous revolutions [23]. 
Studies have emphasized that the fourth industrial revolution will increase the demand for profession-
al and technologically inclined skills [24]. Still, the revolution will also put further pressure on higher 
education in terms of skill expectations from students after graduation [22, 24, 25]. 

According to Abdullah, Humaidi and Shahrom, [26]; Potts [27]; Rahmat [12], the current 
global rise in graduate unemployment can be attributed to the lack of fourth industrial revolution 
skills and competencies; thus, developing work competencies, paralleled with 4IR challenges, be-
comes essential. Maria, Shahbodin and Pee, [28] suggested that since the 4IR has increased the 
demand for highly qualified candidates for jobs, the higher education providers as the producer of 
skilled human resources need to adjust the way students are trained to close the skill gap. Accord-
ingly, training in line with the 4IR skillset will prepare the students and qualify them for future 
employment in the digital era [28]. Theoretically, Kolb’s [29] experimental theory holds that work 
integrated learning is beneficial to enhancing skill outcomes and preparing for employment and 
perceived employability. The theory concluded that students acquire knowledge and skills through 
active engagement in practical and structural activities by applying their theoretical knowledge and 
making sense of their experience to inform future development.

Regarding the development of employability skills, work integrated learning is widely rec-
ognized as a direct pathway to acquiring global work experience and preparing students for future 
jobs [27, 30]. Studies have established that despite obvious challenges and complexity in evaluating 
the contribution of WIL in developing skills, needed by employers, there is evidence that experi-
mental learning augments students’ skills [20, 31]. As a practical-based and experimental-learning 
approach, WIL enhances different dimensions of graduate employability. Studies, conducted by 
Ayoubi et al. [32], Pheko and Molefhe [33], found that work integrated learning has considerable 
influence on employability competencies, such as communication skills, analytical and critical 
thinking skills, interpersonal skills, among others. Based on the outcomes from these studies, the 
proposition that work integrated learning is strongly related to graduate employability is further 
reinforced. Pitan and Muller [25], in their studies, also reiterate that work integrated learning en-
hances students’ career expectations, professional networks, and ability to take the initiative and 
improve leadership attributes.

Work integrated learning is grounded in experimental, work-based, and cooperative educa-
tion. Internship placement, fieldwork, practicum, clinical, and student industrial work experience 
are all forms of work integrated learning [17, 18]. The term is generally linked with all students’ 
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industrial work experience scheme (SIWES) activities in Nigeria. Students can learn and acquire 
practical experience in a typical work environment in addition to classroom learning. WIL mainly 
involves three stakeholders: i) students, ii) employers, and iii) higher education providers. The 
essence of WIL is to enable students to acquire hands-on experience in future work contexts to 
develop generic and professional competencies for employability [34]. Beraza [14], Kay et al. [18], 
Rowe and Zegwaard [31] studies revealed that there is a strong connection between graduate em-
ployability and work integrated learning. According to Patrick et al. [34], work integrated learning 
is a comprehensive approach to acquiring authentic experience. Students engaged in learning with 
industry or community partners to apply knowledge and skills within the work context. According-
ly, the experience, gained through engagement in work integrated learning, is vital in supporting 
the student to secure employment. Govender and Adegbite [10] stated that WIL increases the fit 
between workplace requirements and educational outcomes, thus, increasing the capabilities and 
enhancing students’ chances to secure employment after graduation. A similar study, conducted 
by Zamandaba [35], found that WIL increases self-reflection and helps students understand their 
training needs and acquire skills to enhance their future employment opportunities.

A successful work integrated learning programme is a panacea to several outcomes, in-
cluding improved academic performance and future employment [10, 11]. The potential benefits of 
WIL in preparing students for life after graduation is well documented in the literature. However, 
there is less effort by the academic community in interrogating and measuring the relationship 
between work integrated learning and the fitness of graduates for future employment. Adegbite 
and Adeosun [3] found a discrepancy between available skills and skills, required for future jobs, 
among many school leavers. When fully adopted, the fourth industrial revolution technologies will 
enable new ways of executing work, bringing new opportunities for value creation to businesses 
and organisations [6, 9]. Without being pessimistic, the fourth industrial revolution is transforming 
the manufacturing processes and how workers are expected to perform their tasks using comput-
er-enabled robots and other machines to drive production. Therefore, higher education graduates 
will have to acquire skills relevant to the organization, operating in the 4IR era. Rahmat et al. [12] 
emphasized that the failure of higher education providers to close the gap between the current 
skills and the anticipated future skill demand may further increase the incidence of low and lack of 
employability skills among graduates. It is unclear whether most students are career-ready for the 
4IR workplace because organisations are demanding a mixture of skills, including fourth industrial 
revolution skillsets. Jackson & Brigdstock [20]; Rowe & Zegwaard [31] studies revealed that stu-
dents who participated in work integrated learning were more employable than those who did not 
engage in WIL. The studies emphasized that such students demonstrate a better understanding of 
required skills standards and the ability to perform effectively in the workplace. 

The literature is inundated with several arguments on the impact of work integrated learn-
ing on graduate employability [15, 18, 32]. There is, however, mixed evidence to support the prem-
ise that work integrated learning automatically enhances the development of employability among 
graduates. Many argued that WIL could only contribute little and make a minor difference in tran-
sitioning skills from the classroom to the workplace. WIL enables students to discover their talent 
beyond disciplinary expertise, thus, enhancing graduate employability [11, 16, 19, 20, 31]. Reviews 
from the extant literature, discussed above, confirmed the causality between work integrated learn-
ing and graduate employability. Also presented was how important the fourth industrial revolution 
skillset and competencies could support graduates to improve their employability skills and secure 
future employment in the 21st-century workplace. 

Based on the above, a model, concerning the impact of the work integrated learning experi-
ence on graduate employability, future job, and fourth industrial revolution skillset, was designed 
using partial least square (PLS) structural equation modeling (SEM). SEM (composite-based or 
variance-based) is a causal modeling statistical technique to maximize explained variance of latent 
dependent variables [36]. The method (PLS-SEM) is remarkable and valuable in identifying rela-
tionships between constructs. Thus, this study adopted the technique to examine work integrated 
learning and the fourth industrial revolution skillset implication on graduate employability and 
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future job. To this end, four hypotheses were proposed to explore the relationship between work 
integrated learning, graduate employability, and future job.

Ho1: Work integrated learning does not positively and significantly enhance graduate em-
ployability

Ho2: Work integrated learning does not positively and significantly enhance the ability of 
graduates to secure future jobs

Ho3: Work integrated learning does not positively and significantly enhance the fourth in-
dustrial revolution skillset among the engineering students

Ho4: Fourth industrial revolution skillset does not positively mediate the relationship be-
tween work integrated learning and graduate employability

Based on the foregoing, this research aimed to examine the relationship between work inte-
grated learning and graduate employability using university students.

2. Materials and Methods
Research Design, Population, and Sample
This study aimed to create a structural equation model (SEM) that depicts causality between 

work integrated learning and graduate employability. Furthermore, the model also attempts to es-
tablish whether acquiring the fourth industrial revolution skillset can boost the relationship between 
WIL and graduate employability. This is a correlational study, in which a multivariate quantitative 
approach was used. In this study, students were the unit of analysis. The target population was 
students, pursuing bachelor’s degrees in the university who participated in the WIL programme 
during their studies. Data was collected between July and December 2021. Participants were in-
formed about the purpose of the research. All participants consented and voluntarily participated 
in the research. Three hundred seventy-five (375) respondents were drawn from the final-year en-
gineering students from two universities in the southern part of Nigeria. The data revealed the age 
of the students, ranged from 16 and 31 years. Seventy-two (72), representing 19.2 % of the students, 
were female, while 303 (80.8 %) were male. Barcklay, Thompson and Higgins’s [37] sample size 
determination method was used to determine the minimum sample size for the study. Therefore, 
the construct with the highest indicators was used to arrive at a minimum sample of 100 (i. e., 10 x 
10=100). Based on the sample size technique adopted, the 375 students that participated in the study 
were sufficient to test the hypothesized model. In this study, data was gathered through a research-
er-developed questionnaire. Four (4) constructs, 13 sub-constructs, and 82 indicators were used in 
the SEM model. Using a multivariate approach (non-parametric), ordinary least square path model-
ing, implemented through SmartPLS software, was used to test the hypothesized model. According 
to Wold [38], measuring latent variables (direct or indirect relationship) is best implemented using a 
partial least square path modelling approach. This is because a latent construct cannot be measured 
directly; instead, it can only be observed through indicators.

Instrument and Measures
A modified questionnaire, titled work integrated learning experience (WILE), fourth in-

dustrial revolution skillsets (F4IR), employability (EM), and future job (FJB) scales were used in 
this study. Items from Al-Alawneh [39]; Jonck and Minner [40]; Suarta et al. [13] were adapted and 
modified to measure work integrated learning and graduate employability. Similarly, items, used 
in previous studies i. e., [2, 3, 5), were adapted and modified to measure the future job and fourth 
industrial revolution skillsets. Using a five-point Likert scale, 50 indicators were used to measure 
graduate employability. The scale ranges from 1=Very low to 5=Very high. In the same vein, with a 
five-point Likert scale, ranging from 1=Never to 5=Very often, ten (10) item indicators, were used 
to measure the WIL experience of the students. Three sub-constructs (digital literacy knowledge, 
life and career knowledge, and learning and innovation knowledge), comprising 16 item indicators, 
were used to measure the fourth industrial revolution skillset. A five-point Likert scale with the 
options, ranging from 1=Very low to 5=Very high, was used to elicit responses from the partici-
pants on the 4IR skillset. Five (5) item indicators with options, ranging from 1=Strongly disagree 
to 5=Strongly agree, were used to measure the students’ prospects for future jobs. The content 
validity index (0.73, 0.77, 0.71 and 0.71) and ordinal alpha reliability coefficient (0.84, 0.80, 0.86 
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and 0.89) were established for the four instruments respectively. The current study used the partial 
least square (PLS) structural equation modelling (SEM) approach, implemented in SmartPLS, to 
analyze the study’s data.

3. Result 
Due to its popularity and wide acceptability, PLS path modelling was used for data analysis 

in this study. The choice of the approach was based on the premise that the technique has become 
the most appropriate tool to predict the relationship between the exogenous and endogenous latent 
variables [36]. Table 1 presents the descriptive statistics of all indicators in the study, showing the 
mean, standard deviation, excess kurtosis, and skewness.

Table 1
Descriptive Statistics on Indicators, used in PLS-SEM (N=375)

Indicators Missing Mean Median Min Max Standard Deviation Excess Kurtosis Skewness
1 2 3 4 5 6 7 8 9

WILE1 0 3.688 4 1 5 1.028 –0.121 –0.602
WILE2 0 3.755 4 1 5 1.019 –0.242 –0.556
WILE3 0 3.709 4 1 5 1.072 –0.501 –0.52
WILE4 0 4.056 4 1 5 0.985 0.39 –0.936
WILE5 0 2.544 2 1 22 1.629 52.706 4.654
WILE6 0 3.587 4 1 5 1.203 –0.603 –0.555
WILE7 0 4.024 4 1 5 1.039 0.682 –1.051
WILE8 0 3.611 4 1 5 1.045 –0.522 –0.366
WILE9 0 3.504 4 1 5 1.09 –0.279 –0.469
WILE10 0 3.72 4 1 5 1.045 –0.259 –0.518

FJB1 0 3.613 4 1 5 1.013 0.281 –0.697
FJB2 0 3.616 4 1 5 0.989 0.239 –0.632
FJB3 0 3.731 4 1 5 1.068 0.478 –0.923
FJB4 0 3.667 4 1 5 1 0.209 –0.689
FJB5 0 3.749 4 1 5 1.002 0.598 –0.855

EM_FS1 0 3.285 3 1 5 1.096 –0.259 –0.352
EM_FS2 0 3.488 3 1 5 0.968 –0.029 –0.329
EM_FS3 0 3.565 4 1 5 0.996 0.04 –0.441
EM_FS4 0 3.744 4 1 5 0.993 0.311 –0.635
EM_FS5 0 3.741 4 1 5 1.046 0.098 –0.662
EM_FS6 0 3.755 4 1 5 1.032 –0.118 –0.518
EM_CS1 0 3.429 3 1 5 1.038 –0.096 –0.328
EM_CS2 0 3.571 4 1 5 0.966 –0.127 –0.37
EM_CS3 0 3.603 4 1 5 0.993 0.211 –0.532
EM_CS4 0 3.851 4 1 5 0.912 0.143 –0.548
EM_CS5 0 3.832 4 1 5 0.924 0.02 –0.514
EM_CS6 0 3.773 4 1 5 0.977 0.156 –0.567
EM_AC1 0 3.568 4 1 5 1.017 0.022 –0.43
EM_AC2 0 3.757 4 1 43 2.247 248.629 14.205
EM_AC3 0 3.749 4 1 5 0.886 0.406 –0.457
EM_AC4 0 3.781 4 1 5 0.958 0.359 –0.629
EM_AC5 0 3.816 4 1 5 0.947 0.055 –0.514
EM_AC6 0 3.795 4 1 5 0.973 0.117 –0.572
EM_ME1 0 3.752 4 1 5 1.007 –0.096 –0.511
EM_ME2 0 3.851 4 1 5 0.99 0.427 –0.772
EM_ME3 0 3.925 4 1 5 0.991 0.458 –0.825
EM_ME4 0 3.971 4 1 5 0.922 –0.159 –0.577
EM_ME5 0 3.789 4 1 5 0.986 0.257 –0.641
EM_ME6 0 3.941 4 1 5 0.945 –0.024 –0.606
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1 2 3 4 5 6 7 8 9
EM_ME7 0 4.059 4 1 5 0.962 0.47 –0.877
EM_IS1 0 3.616 4 1 5 0.973 0.392 –0.548
EM_IS2 0 3.8 4 1 5 0.941 0.092 –0.575
EM_IS3 0 3.805 4 1 5 0.956 0.48 –0.705
EM_IS4 0 3.696 4 1 5 0.982 –0.019 –0.447
EM_IS5 0 3.896 4 1 5 0.896 –0.131 –0.464
EM_IS6 0 3.797 4 1 5 0.975 0.24 –0.624

EM_RM1 0 3.515 3 1 5 0.974 0.411 –0.467
EM_RM2 0 3.576 4 1 5 0.993 –0.223 –0.335
EM_RM3 0 3.731 4 1 5 0.926 0.141 –0.39
EM_IU1 0 3.488 3 1 5 1.004 –0.001 –0.348
EM_IU2 0 3.587 4 1 5 0.942 –0.173 –0.242
EM_IU3 0 3.685 4 1 5 0.881 –0.202 –0.234
EM_IU4 0 3.675 4 1 5 0.955 0.131 –0.433
EM_IU5 0 3.752 4 1 5 0.966 0.095 –0.52

EM_ICT1 0 3.477 4 1 5 1.136 –0.349 –0.465
EM_ICT2 0 3.427 3 1 5 1.159 –0.597 –0.378
EM_ICT3 0 3.509 4 1 5 1.136 –0.253 –0.599
EM_ICT4 0 3.485 4 1 5 1.075 –0.312 –0.388
EM_ICT5 0 3.483 4 1 5 1.114 –0.371 –0.421
EM_ICT6 0 3.717 4 1 5 1.017 –0.035 –0.525
EM_AS1 0 3.344 3 1 5 0.964 0.088 –0.215
EM_AS2 0 3.501 3 1 5 0.979 –0.367 –0.217
EM_AS3 0 3.592 4 1 5 0.964 –0.017 –0.379
EM_AS4 0 3.771 4 1 5 0.969 –0.094 –0.497
EM_PK1 0 3.365 3 1 5 1.005 –0.209 –0.276
EM_PK2 0 3.781 4 1 5 0.944 0.161 –0.582

F4IR_DLK1 0 3.381 3 1 5 1.041 –0.093 –0.429
F4IR_DLK2 0 3.123 3 1 5 1.132 –0.687 –0.243
F4IR_DLK3 0 3.261 3 1 5 1.086 –0.46 –0.271
F4IR_DLK4 0 3.296 3 1 5 1.091 –0.379 –0.299
F4IR_DLK5 0 3.2 3 1 5 1.129 –0.533 –0.232
F4IR_DLK6 0 3.229 3 1 5 1.148 –0.635 –0.213
F4IR_LIK1 0 3.317 3 1 5 0.945 0.089 –0.235
F4IR_LIK2 0 3.384 3 1 5 0.956 –0.043 –0.3
F4IR_LIK3 0 3.432 3 1 5 1.03 –0.144 –0.294
F4IR_LCK1 0 3.568 4 1 5 0.958 0.602 –0.597
F4IR_LCK2 0 3.629 4 1 5 0.943 0.098 –0.425
F4IR_LCK3 0 3.672 4 1 5 0.907 0.596 –0.574
F4IR_LCK4 0 3.725 4 1 5 0.907 0.508 –0.526
F4IR_LCK5 0 3.707 4 1 5 0.923 0.248 –0.487
F4IR_LCK6 0 3.84 4 1 5 0.933 0.299 –0.566
F4IR_LCK7 0 3.712 4 1 5 0.981 0.123 –0.52

Note: WILE= Work integrated learning experience; FJB= Future job; EM_FS= Fundamental skill; EM_CS= Communication skill; 
EM_AC= Analytical & critical thinking skill; EM_ME= Moral & ethics skill; EM_IS= Interpersonal skill; EM_RM= Resource 
mobilization skill; EM_IU= Information use skill; EM_ICT= Information communication & technology skill; EM_AS= Adaptability 
skill; EM_PK= Professional knowledge; F4IR_DLK= Digital literacy knowledge; F4IR_LIK= Learning & innovation knowledge; 
F4IR_LCK=Life & career knowledge.

Measurement Model
The two stages (measurement and structural models), involved in structural and path model-

ling analysis, are presented in this study. First, the measurement model is the initial stage, in which 

Continuation of Table 1
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the assessment of model fitness is carried out. The model assessment was established through 
indicator reliability, internal consistency reliability, convergent validity, and discriminant validity, 
as recommended by Kock [41]. In this study, all constructs were measured reflectively; thus, ar-
rows in the model point from the constructs to the indicators. The proposed measurement model 
was presented in Fig. 1, comprising both exogeneous and endogenous constructs. Accordingly, the 
exogenous construct is work integrated learning experience (WILE), while the endogenous con-
structs consist of graduate employability (EM), future job (FJB), and fourth industrial revolution 
skillsets (F4IR).

Fig. 1. Measurement Model

Indicators of Reliability and Internal Consistency
One of the crucial steps in PLS-SEM is to examine indicators’ external loading and ensure 

the robustness of the instrument before testing the hypothesis. In this study, multiple instruments 
of the same construct were used; therefore, examining the strength, consistency, and closeness 
of items within the group becomes essential. As recommended by Hair Jr et al. [42], the rule of 
thumb is that the outer loading value of the indicator should be between 0.70 and 0.90. In this study, 
the outer loading values of all item indicators, used in the structural model analysis, were above 
0.70. However, items, such as WILE2, WILE5, WILE6, WILE8, WILE9, WILE10, and EM_AC2 
loadings, were less than 0.70, thus, considered weak, then deleted from the model. Therefore, the 
coefficient met the minimum threshold value of 0.70 for item reliability. Similarly, a composite 
reliability index test was conducted to establish that the instruments, used in the structural model, 
are reliable in terms of internal consistency. Hair et al. [42] suggested that the reliability coefficient 
of the construct should be between 0.70 and above. As shown in Table 2, the composite reliability 
index of all items in this study varied between 0.83 and .93, satisfying the minimum condition.
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Table 2
Reliability and Convergent Validity of Measurement

Construct Indicators Indicator  
Reliability

Cronbach’s 
Alpha

Composite  
Reliability

Average Variance 
Extracted (AVE)

1 2 3 4 5 6

Analytical & Critical 
Thinking Skill

EM_AC1 0.802

0.867
0.903 0.651

EM_AC3 0.804
EM_AC4 0.822
EM_AC5 0.825
EM_AC6 0.781

Adaptability Skills

EM_AS1 0.86

0.865 0.908 0.713

EM_AS2 0.86
EM_AS3 0.842
EM_AS4 0.814

Communication Skill

EM_CS1 0.784

0.893 0.918 0.651

EM_CS2 0.828
EM_CS3 0.835
EM_CS4 0.807
EM_CS5 0.776
EM_CS6 0.808

Fundamental Skills

EM_FS1 0.736

0.874 0.905 0.614

EM_FS2 0.763
EM_FS3 0.781
EM_FS4 0.786
EM_FS5 0.821
EM_FS6 0.812

Information Commu-
nication & Technol-

ogy

EM_ICT1 0.857

0.90 0.923 0.667

EM_ICT2 0.819
EM_ICT3 0.856
EM_ICT4 0.756
EM_ICT5 0.836
EM_ICT6 0.77

Interpersonal Skills

EM_IS1 0.864

0.886 0.917 0.688

EM_IS2 0.903
EM_IS3 0.843
EM_IS4 0.749
EM_IS5 0.78

Information Use

EM_IU1 0.847

0.888 0.917 0.690

EM_IU2 0.859
EM_IU3 0.807
EM_IU4 0.812
EM_IU5 0.826

Moral and Ethics 
Skills

EM_ME1 0.813

0.917 0.934 0.668

EM_ME2 0.8
EM_ME3 0.819
EM_ME4 0.867
EM_ME5 0.799
EM_ME6 0.828
EM_ME7 0.792

Professional Knowl-
edge

EM_PK1 0.842
0.812 0.856 0.749

EM_PK2 0.888

Resource Mobiliza-
tion

EM_RM1 0.9

0.815 0.889 0.727EM_RM2 0.84
EM_RM3 0.816
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1 2 3 4 5 6

Digital Literacy 
Knowledge

F4IR_DLK1 0.833

0.908 0.927 0.679

F4IR_DLK2 0.817
F4IR_DLK3 0.877
F4IR_DLK4 0.8
F4IR_DLK5 0.81
F4IR_DLK6 0.804

Life & Career Knowl-
edge

F4IR_LCK1 0.822

0.908 0.927 0.645

F4IR_LCK2 0.846
F4IR_LCK3 0.812
F4IR_LCK4 0.755
F4IR_LCK5 0.764
F4IR_LCK6 0.82
F4IR_LCK7 0.798

Learning & Innova-
tion Knowledge

F4IR_LIK1 0.921

0.885 0.928 0.812F4IR_LIK2 0.911
F4IR_LIK3 0.87

Future Job

FJB1 0.852

0.905 0.929 0.725

FJB2 0.9
FJB3 0.831
FJB4 0.85
FJB5 0.821

Work Integrated 
Learning

WILE1 0.774

0.731 0.832 0.554

WILE3  0.739
WILE4 0.761
WILE7 0.701

Convergent and Discriminant Validity
Hair Jr et al. [42]; Fornell and Lacker [43] recommended that the average variance extract-

ed (AVE) value should be at least 0.50 and above to establish that a construct converged. The above sug-
gests that the construct would be able to explain at least 50 % of the variance of its respective indicators. 
As shown in Table 2, all constructs achieved the minimum cutoff of AVE recommended. This study 
used the Fornell-Lacker criterion for discriminant validity to estimate the average variance, extracted 
from each variable’s square root. The HeteroTrait-MonoTrait (HTMT) ratio was also used to establish 
the constructs’ discriminant validity. Hensler et al. [44] stated that HTMT offers superior performance, 
compared with other methods of assessing discriminant validity. Gold, Malhotra, and Segars [45]; Hens-
ler et al. [44] stated that discriminant validity is established when the HTMT value is less than 0.90. The 
HTMT values for all constructs in this study were less than 0.90, as shown in Table 3.

Table 3
Hetero Trait-Mono Trait (HTMT) ratio 

Construct I II III IV V VI VII VIII IX X XI XII XIII XIV XV
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16

I Adaptability 
Skill –

II Analytical & 
Thinking Skill 0.675 –

III Communication 
Skill 0.681 0.607 –

IV Digital Literacy 0.605 0.614 0.555 –

Continuation of Table 2
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1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17

V Fundamental 
Skill 0.637 0.826 0.852 0.628 –

VI Future Job 0.445 0.557 0.576 0.352 0.552 –

VII ICT Skill 0.628 0.671 0.682 0.688 0.622 0.444 –
VIII Information Use 0.64 0.786 0.732 0.597 0.743 0.507 0.711 –

IX Interpersonal 
Skill 0.651 0.827 0.763 0.523 0.763 0.52 0.624 0.791 –

X Learning & 
Innovation 0.59 0.669 0.635 0.75 0.609 0.413 0.618 0.628 0.57 –

XI  Life & Career 
Knowledge 0.682 0.774 0.748 0.615 0.668 0.528 0.659 0.701 0.748 0.762 –

XII Moral & Ethical 
Skill 0.65 0.85 0.797 0.529 0.763 0.528 0.553 0.714 0.793 0.49 0.682 –

XIII Professional 
Knowledge 0.888 0.796 0.831 0.731 0.853 0.601 0.686 0.779 0.814 0.763 0.793 0.777 –

XIV Resource Mobi-
lization 0.733 0.75 0.688 0.651 0.675 0.463 0.657 0.791 0.791 0.649 0.743 0.706 0.843 –

XV WIL Experi-
ence 0.504 0.65 0.68 0.381 0.612 0.649 0.398 0.539 0.616 0.401 0.537 0.642 0.682 0.558 –

Structural Model (Fig. 2)
Using 375 cases and 5000 bootstrapping estimates, as suggested by Hair et al. [36], this 

study confirmed the path coefficients’ significance. This was to establish the causal relationship 
(direct and indirect). Table 4 shows the path coefficient values, significant level, t-statistics, p-val-
ue, and bootstrapping at a 95 % confidence interval.

Fig. 2. Structural Model

Continuation of Table 3
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Table 4 presents the extent of the models’ relationship (i.e., direct and indirect relationships 
between constructs). Findings from the structural model indicate that work integrated learning pos-
itively and directly affects graduate employability (β=0.27, t=7.240, p<0.00). Thus, a positive and 
significant relationship between work integrated learning and graduate employability among engi-
neering students sampled. Invariably, every unit increase in work integrated learning increases the 
employability readiness of the students by 27 % at 0.3 standard deviation. Furthermore, the results 
from the structural model showed that work integrated learning causes’ the students’ prospects for 
future jobs and fourth industrial revolution skillsets. Specifically, a unit increase in work-integrat-
ed learning experience will lead to a 30 % increase in student readiness for future employment 
(β=0.302, t=5.59, p<0.05). Also, the result from hypothesis three, testing whether there is a direct 
relationship between work integrated learning and the fourth industrial revolution, was positive. 
From the structural model of the SEM analysis, there was a significant and positive direct relation-
ship (β=0.432, t=9.15, p<0.05) between WIL and 4IR skillset. With this finding, effective work 
integrated learning enhances the fourth industrial revolution skillset among the sampled students. 
The fourth hypothesis (Ho4), proposing that fourth industrial revolution skillsets do not positively 
and significantly mediate the relationship between work integrated learning and graduate employ-
ability, was rejected. According to the result, fourth industrial revolution skillsets positively and 
significantly mediate (β=0.301, t=8.494, p<0.05) the relationship between work integrated learning 
and graduate employability. It implies that a unit increase in the number of fourth industrial revolu-
tion skillsets, gained by the students, will boost the relationship between work integrated learning 
and graduate employability by 30 %. Consequently, all the four hypotheses (Ho1 - Ho4), proposed 
and tested in this study, were rejected. In addition to the moderating effect, all paths, representing 
the relationships between WIL, graduate employability, future job, and fourth industrial revolution 
skillsets, were not negative. Therefore, the four null hypotheses were rejected, and the alternative 
hypotheses upheld.

Table 4
Path Coefficient in the Structural Model 

Hypothesis Constructs Rela-
tionship

Original 
Sample (O)

Sample 
Mean (M)

Standard Devi-
ation (STDEV) Bias T Statistics 

(|O/STDEV|) Sig Remarks

Ho1

WIL -> Graduate 
Employability 0.273 0.273 0.03 0.00 7.24 0.00 Reject

Ho2 WIL -> Future Job 0.302 0.302 0.05 0.00 5.59 0.00 Reject
Ho3 WIL -> 4IR Skillset 0.432 0.432 0.04 0.00 9.152 0.00 Reject

Ho4

WIL -> 4IR Skill-
set-> Graduate 
Employability

0.301 0.301 0.03
0.00

8.49 0.00
Reject

4. Discussion
Compared to the conventional learning approach, work integrated learning can improve 

students’ employability and enhance their readiness for future employment. The fourth industrial 
revolution presents new ways of how the factory operates; thus, the linkage between the higher ed-
ucation provider and industry must be strengthened to improve graduate understanding of the skill 
demand of the revolution. The importance of higher education providers in promoting the learning 
environment that exposes graduates to the actual work situation in readiness for the 21st-century 
workplace is inherent in the practice of work integrated learning. Considering the above, it be-
comes essential for the current study to examine the effect of work integrated leaning on specific 
outcomes, including employability and the future job of graduates. The study also investigates 
whether the fourth industrial revolution skillset will enhance work integrated learning effective-
ness in boosting the students’ capabilities and readiness for employment. This study confirmed 
the structural validity of the instrument, used to investigate the proposed hypotheses through the 
measurement model. With the variance extracted greater than 0,05, it suffices to conclude that the 
instrument adequately measured what it was designed to measure. Both composite reliability (CR) 
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and Cronbach Alpha (CA) coefficients for measuring constructs consistency are greater than 0.70. 
Findings from the structural model showed that work integrated learning had a positive and signif-
icant relationship with graduate employability and future job. Similarly, the fourth industrial revo-
lution skillsets, measured through digital literacy knowledge, learning and innovation knowledge, 
and life and career knowledge, were found to enhance the chances of work integrated learning in 
boosting its impact on graduate employability. The extant literature on graduate employability 
emphasized that the work integrated learning approach can provide a valuable opportunity and 
enable students to have insight into the actual workplace situation to acquire experience and com-
petencies of the fourth industrial revolution [26]. The outcome of this study attests to Briant and 
Crowther [46] that work integrated learning introduces the students to industry standards. It fur-
ther plays a vital role in connecting theory and practice for career development. Furthermore, the 
findings on the fourth industrial revolution skillset, enhancing the effectiveness and boosting the 
contribution of work integrated learning to graduate employability, has been documented in many 
studies. In the literature, few studies attempted to interrogate the link between fourth industrial 
revolution competencies, work integrated learning, and other important outcomes, such as graduate 
employability [4, 13]. However, our study laid credence to Okeke-Uzodike and Anwana [19] find-
ings that work integrated learning is an enabler for students’ preparedness in the fourth industrial 
revolution era. The above corroborated Yanew [47] conclusion that the needed skill transformation, 
required by the student in the digital era, can be attained through an effective work integrated 
learning programme. 

This study was conducted among the engineering students in two universities in Nigeria; 
this is a major limitation against the generalization of the results. Therefore, further research is 
recommended, sampling students from other disciplines across many universities.

5. Conclusion
The study makes two significant contributions to knowledge. First, it affirms the value 

of work integrated learning for preparing higher education students for future jobs, particularly 
in enhancing their employability competencies and building essential skills for work readiness. 
Secondly, it identifies the importance of the fourth industrial revolution skillset as a panacea for ef-
fective work integrated learning in building students’ capability for future employment, especially 
in the digital era. The study’s structural equation modelling approach allows co-founding multiple 
indicators in measuring the exogenous and endogenous construct in a single model. Engineering 
students in the final year of their study from two universities who had participated in the work 
integrated learning programme provided the data, used in the predictive analysis; thus, hypotheses 
tested were remarked. The consistency, reliability, validity, and level of significance are satisfacto-
rily measured and confirmed through partial least square structural equation modelling; therefore, 
the outcomes of the study are dependable. Extending the research to examine the influence of work 
integrated learning on graduate employability and the role of the fourth industrial revolution skill-
set in disciplines beyond engineering could help higher education better understand the role of the 
fourth industrial revolution skillset. Therefore, prepare higher education students for employment 
in the future.

Conflicts of interest
The authors declare that they have no conflicts of interest.

References
[1] Laguador, J. M., Chavez-Prinsipe, N. H., De Castro, E. L. (2020). Employability skill development needs of engineering stu-

dents and employers’ feedback on their internship performance. Universal Journal of Educational Research, 8 (7), 3097–3108. 
doi: http://doi.org/10.13189/ujer.2020.080738 

[2] Smith, M., Bell, K., Bennett, D., McAlpine, A. (2018). Employability in a global context: Evolving policy and practice in 
employability, work integrated learning, and career development learning. Graduate Careers Australia. doi: https://doi.org/ 
10.6084/m9.figshare.6372506



Original Research Article:
full paper

(2022), «EUREKA: Social and Humanities»
Number 4

16

Business, management and accounting

[3] Adegbite, W. M., Adeosun, O. T. (2021). Fourth industrial revolution skillsets and employability readiness for future job. Glob-
al journal of social science studies, 7 (1), 35–49. doi: http://doi.org/10.20448/807.7.1.35.49 

[4] Pauceanu, A. M., Rabie, N., Moustafa, A. (2020). Employability in the fourth industrial revolution. Economics and Sociology, 
13 (3), 269–283. doi: http://doi.org/10.14254/2071-789x.2020/13-3/17 

[5] The future of jobs and skills in Africa – preparing the region for the fourth industrial revolution (2017). Geneva: World Eco-
nomic Forum.

[6] Hirschi, A. (2018). The Fourth Industrial Revolution: Issues and Implications for Career Research and Practice. The Career 
Development Quarterly, 66 (3), 192–204. doi: http://doi.org/10.1002/cdq.12142 

[7] Teng, W., Ma, C., Pahlevansharif, S., Turner, J. J. (2019). Graduate readiness for the employment market of the 4th industrial 
revolution. Education + Training, 61 (5), 590–604. doi: http://doi.org/10.1108/et-07-2018-0154 

[8] Ahmad, S., Peschi, M. (2017). Essential work skills and readiness: Perceptions of employers. Abacademies.org.
[9] Singh, R., Chawla, G., Agarwal, S., Desai, A. (2017). Employability and innovation: Development of a scale. International 

Journal of Innovation Science, 9 (1), 20–37. doi: http://doi.org/10.1108/ijis-10-2016-0041 
[10] Govender, C. M., Adegbite, W. M. (2021). Effect of undergraduate student age on work-integrated learning preparation and 

experience. EUREKA: Social and humanities, 5, 101–112. doi: http://doi.org/10.21303/2504-5571.2021.002015 
[11] Govender, C. M., Wait, M. (2017). Work integrated learning benefits for student career prospects: Mixed mode analysis. South 

African Journal of Higher Education, 31 (5), 49–64. doi: http://doi.org/10.20853/31-5-609 
[12] Rahmat, A. M., Adnan, A. H. M., Mohtar, N. M. (2019). Industry 4.0 Skillsets and Career Readiness: Can Malaysian University 

Students face the Future of Work? MNNF Network. Proceedings of the International Invention, Innovative & Creative (InIIC) 
Conference. Senawang: MNNF Network, 2, 28–37.

[13] Suarta, I. M., Suwintana, I. K., Sudhana, I. F. P., Hariyanti, N. K. D. (2017). Employability skills required by the 21st century 
workplace: A literature review of labor market demand. International Conference on Technology and Vocational Teachers 
(ICTVT 2017). Atlantis Press. doi: http://doi.org/10.2991/ictvt-17.2017.58 

[14] Beraza, C.; Turner, J. J., Mulholland, G. (Eds.) (2018). The changing nature of the graduate employment market: The fourth 
industrial revolution in International Enterprise Education: Perspectives on Theory and Practice. London: Routledge, 213–233. 
doi: http://doi.org/10.4324/9781315518213-11 

[15] Jackson, D., Shan, H., Meek, S. (2021). Enhancing graduates’ enterprise capabilities through work integrated learning in 
co-working spaces. Higher Education, 84 (1), 101–120. doi: http://doi.org/10.1007/s10734-021-00756-x

[16] Clarke, M. (2017). Rethinking graduate employability: The role of capital, individual attributes and context. Studies in Higher 
Education, 43 (11), 1923–1937. doi: http://doi.org/10.1080/03075079.2017.1294152 

[17] Jackson, D. (2018). Students’ and their Supervisors’ Evaluations on Professional Identity in Work Placements. Vocations and 
Learning, 12 (2), 245–266. doi: http://doi.org/10.1007/s12186-018-9207-1 

[18] Kay, J., Ferns, S., Russell, L., Smith, J. (2018). Expanding WIL possibilities: Enhancing student employability through inno-
vative WIL models. Australian Technology Network of Universities.

[19] Okeke-Uzodike, O. E., Anwana, E. (2020). Embracing the Fourth Industrial Revolution: The Effectiveness of Work Integrated 
Learning. Universal Journal of Educational Research, 8 (12), 6394–6404. doi: http://doi.org/10.13189/ujer.2020.081205 

[20] Jackson, D., Bridgstock, R. (2021). What actually works to enhance graduate employability? The relative value of curricular, 
co-curricular, and extra-curricular learning and paid work. Higher Education, 81 (4), 723–739. doi: http://doi.org/10.1007/
s10734-020-00570-x 

[21] Schwab, K. (2017). The fourth industrial revolution. New York: Crown Publishing Group.
[22] Park, S.-C. (2017). The Fourth Industrial Revolution and implications for innovative cluster policies. AI & SOCIETY, 33 (3), 

433–445. doi: http://doi.org/10.1007/s00146-017-0777-5 
[23] Govender, C. M., Adegbite, W. M. (2022). Evolving role of learning and development specialists in the 21st century fourth 

industrial revolution workplace. International Journal of Entrepreneurship, 26 (S1), 1–16.
[24] Papadopoulou, T. (2020). Developing construction graduates fit for the 4th industrial revolution through fieldwork application 

of active learning. Higher Education Pedagogies, 5 (1), 182–199. doi: http://doi.org/10.1080/23752696.2020.1816844 
[25] Pitan, O. S., Muller, C. (2019). University reputation and undergraduates’ self-perceived employability: mediating influence 

of experiential learning activities. Higher Education Research & Development, 38 (6), 1269–1284. doi: http://doi.org/10.1080
/07294360.2019.1634678 

[26] Abdullah, Q. A., Humaidi, N., Shahrom, M. (2020). Industry revolution 4.0: the readiness of graduates of higher education in-
stitutions for fulfilling job demands. Revista Română de Informatică Și Automatică, 30 (2), 15–26. doi: http://doi.org/10.33436/
v30i2y202002 



Original Research Article:
full paper

(2022), «EUREKA: Social and Humanities»
Number 4

17

Business, management and accounting

[27] Potts, D. (2021). Employability development and career outcomes from short-term learning abroad programmes. Higher Edu-
cation Research & Development, 41 (4), 1215–1230. doi: http://doi.org/10.1080/07294360.2021.1901665 

[28] Maria, M., Shahbodin, F., Pee, N. C. (2018). Malaysian higher education system towards industry 4.0: Current trends overview. 
AIP Conference Proceedings, 1–7. doi: http://doi.org/10.1063/1.5055483 

[29] Kolb, D. A. (1984). Experiential learning: experience as the source of learning and development. Englewood Cliffs: Pren-
tice-Hall, 256.

[30] Reddan, G. (2016). The role of WIL in developing students’ perceived work self-efficacy. Asia-Pacific Journal of Cooperative 
Education, 17 (4), 423–436.

[31] Rowe, A., Zegwaard, K. (2017). Developing graduate employability skills and attributes: Curriculum enhancement through 
WIL. Asia-Pacific Journal of Cooperative Education, 18 (2), 87–99.

[32] Ayoubi, R. M., Alzarif, K., Khalifa, B. (2017). The employability skills of business graduates in Syria: Do policy makers and 
employers speak the same language? Education + Training, 59 (1), 61–75. doi: http://doi.org/10.1108/et-10-2015-0094 

[33] Pheko, M. M., Molefhe, K. (2017). Addressing employability challenges: a framework for improving the employability of 
graduates in Botswana. International Journal of Adolescence and Youth, 22 (4), 455–469. doi: http://doi.org/10.1080/0267384
3.2016.1234401 

[34] Patrick, C. J., Peach, D., Pocknee, C., Webb, F., Fletcher, M., Pretto, G. (2008). The WIL (Work integrated learning) Report: 
A national scoping study, Australian Learning and Teaching Council (ALTC) Final report. Brisbane: Queensland University 
of Technology.

[35] Zamandaba, C. H. (2018). The influence of work integrated learning on students studying at university of technology in Kwa-
zulu-Nata. University of Kwazulu-Nata.

[36] Hair, J. F., Ringle, C. M., Sarstedt, M. (2012). Partial least squares: The better approach to structural equation modelling? Long 
Range Planning, 45(5–6), 312–319. 

[37] Barcklay, D., Thompson, R., Higgins, C. (1995). The Partial Least Squares (PLS) approach to causal modeling: Personal com-
puter use as an illustration. Technology Studies, 2 (2), 85–309.

[38] Wold, H.; Jöreskog, K. G., Wold, H. (Eds.) (1982). Soft modeling: the basic design and some extensions. Systems Under Indi-
rect Observation: Causality, Structure, Prediction. Amsterdam: North-Holland, 2, 1–54.

[39] Al-Alawneh, M. (2014). Measuring students’ employability skills as they are perceived at Yarmouk university. Canadian social 
science, 10 (1), 10–20. 

[40] Jonck, P., Minnaar, R. (2015). Validating an employer graduate-employability skills questionnaire in the faculty of manage-
ment sciences. Mediteranean journal of social science, 6 (2), 230–237. doi: http://doi.org/10.5901/mjss.2015.v6n2s1p230 

[41] Kock, N. (2013). WarpPLS 4.0 User Manual. Loredo: ScriptWarp Systems.
[42] Hair Jr, J. F., Hult, G. T. M., Ringle, C., Sarstedt, M. (2017). A primer on partial least squares structural equation modeling 

(PLS-SEM). Thousand Oaks: Sage publications, 307.
[43] Fornell, C., Larcker, D. F. (1981). Structural Equation Models with Unobservable Variables and Measurement Error: Algebra 

and Statistics. Journal of Marketing Research, 18 (3), 382–388. doi: http://doi.org/10.2307/3150980 
[44] Henseler, J., Hubona, G., Ray, P. A. (2016). Using PLS path modeling in new technology research: updated guidelines. Indus-

trial Management & Data Systems, 116 (1), 2–20. doi: http://doi.org/10.1108/imds-09-2015-0382 
[45] Gold, A. H., Malhotra, A., Segars, A. H. (2001). Knowledge Management: An Organizational Capabilities Perspective. Journal 

of Management Information Systems, 18 (1), 185–214. doi: http://doi.org/10.1080/07421222.2001.11045669 
[46] Briant, S., Crowther, P. (2020). Reimagining internship through online experience: multi-disciplinary engagement for creative 

industries students. International journal of work-integrated learning, 21 (5), 617–628.
[47] Yenew, A. M. (2019). Factors associated with women unemployment in Ethiopia. International Journal of theoretical and ap-

plied mathematics, 5 (5), 68–73. doi: http://doi.org/10.11648/j.ijtam.20190505.11 

© The Author(s) 2022
This is an open access article under the  

Creative Commons CC BY license

Received date 17.05.2022
Accepted date 27.06.2022
Published date 29.07.2022

How to cite: Adegbite W. M., Govender C. M. (2022). How fourth industrial revolution skillsets mediate the relationship between 
work integrated learning, graduate employability, and future job. EUREKA: Social and Humanities, 4, 3–17. doi: http://doi.org/ 
10.21303/2504-5571.2022.002425


